Using the SaS Toolkit Components
A sequence is outlined to guide teams through the SAS Consideration Process.  In practice, the use of the tools is an interactive rather than linear process, with two exceptions:  
· Learning about the use of the tool is a necessary first step 
· Creation of the student profile is a critical second step  
The remaining steps build upon this foundation.  The entire process is summarized in the table below.  
	Implementation Sequence
									
	Suggested Personnel
	Toolkit Component(s)		

	Learn About the SaS Consideration Toolkit and Process
	Special education administrators, PaTTAN and IU Technical  Assistance personnel (TaC) serve as resources to IEP team
	Overview and Preparation for Use

	 (
SAS Self Check
)

	
Compile and organize information about the student
	
All team members
	
Student Profile 

	

	Create profile of general education setting(s)
	General and special educator compile information and share with team
	SaS Consideration Tool, Step 1

	

	
Identify potential barriers to learning and curriculum access in the general education classroom 

	
All team members
	
SaS Consideration Tool, Step 2 

	

	Identify strategies and services to eliminate barriers 

	All team members; specialists as needed to supplement team expertise (e.g., AT specialist, behavior specialist, PaTTAN/IU consultants)	
	SaS Consideration Tool, Step 3

A Quick Guide to Supplementary Aids and Services
	

	
Discuss and analyze appropriate SAS options and determine viable alternatives for implementation 

	
All team members and consultants
	
SaS Consideration Tool, Step 4
	






1Coding Key:  
 1 = never; 2 = occasionally; 3 = frequently

Student Profile:  Summary of Strengths, Needs, and Learning Characteristics

IEP teams use a variety of strategies to share information with each other as they begin the program planning process.  For example, one person may summarize information shared during the team’s discussion by recording it on flip chart paper.  Alternatively, a note taker may record information shared and compile it for team members as part of the meeting minutes.  The tables that comprise this component of the SaS Consideration Toolkit provide a structure in which information shared to support program planning can be summarized and organized in a way that facilitates the identification of services and supports that are needed to support learning and curriculum access within the general education classroom for a student with a disability. Team members may be generating this information at different times/meetings, but the forms provided in this component of the Toolkit allow you to compile relevant information to guide your current discussion about supplementary aids and services.

Directions for Use:  This tool can be used as a recording format during team meetings, or as a tool to use after a meeting to synthesize information that has been shared by all team members.  This document can then become a reference as teams begin to consider the instructional, social, and physical characteristics of a general education classroom in light of individual student needs.

	Student Name:	 John Doe
	Date: November 2009



	
Student Strengths and Interests:   What student interests can be used to support the instructional process?    
                                                     What are the student’s strengths?
	 Strengths
	Interests

	· ability to learn routines
· ability to adapt well to changes in routines
· recognition of familiar object symbols
· ability to communicate needs (eat, drink, swing, hug/picked up, no)
· enjoys social interaction








	· things that have unique textures/ tactile features
· larger items
· 3-D items
· tapping things on chin
· putting things in the mouth
· squishy things 
· vibration




Sensory, Motor, and Processing Considerations:   What, if any, sensory, motor, and processing characteristics of this student need to be considered when identifying instructional support needs?
	Sensory
	Vision
The student has detached retinas and only has light perception in his left eye.
	Hearing
The student has a severe to profound hearing loss and wears a unilateral cochlear implant.

	Motor
	Fine Motor
The student has fine motor difficulties. He uses his whole hand to grasp an object. He will transfer the object to his other hand. However, he will not hold an object in each hand simultaneously.
	Gross Motor
The student has difficulties walking as he does not walk with his feet flat on the ground due to a right side weakness. He uses a walker and braces for support.

	Language/ Processing
	Receptive
The student has a significant language delay. His receptive language is limited to phrases within familiar routines. He uses tactile sign language with speech as well as object and touch cues. He also needs extra time to process information.
	Expressive
The student has a significant language delay. He has an expressive language vocabulary of approximately ten signs or sign approximations. He uses sign language (sometimes modified), facial expressions, and gestures to communicate.



Instructional Supports Needed Throughout the Day:  What supports are necessary to help this student participate in routine activities throughout the day relative to the skills identified?
	Reading
	Writing
	Listening
	Behavior

	· Modified/simplified language
· Use of real objects/parts of objects/objects used to symbolize
· Use of Braille
· Small foam triangle at the bottom right corner of each page for orientation
· Cardboard pages or another durable item
	· Signature guide
· Thick crayon with rubber bands
· Object cards
	· Cochlear implant
· FM system
· A cue to listen
	· Frequent breaks
· Sensory breaks




Subject-Specific Information/Methods/Levels of Performance:  It will be beneficial to compile this information prior to the on-site facilitation. Review the student’s current IEP and progress reports to complete the table below describing the student’s current level of performance relative to the general education curriculum.  Compile information about strategies that have a track record of success with the student, as well as those that have not been effective.  This information will be used by the team to identify supplementary aids and services that build upon previous “lessons learned” about how best to support this student in general education classrooms. 

	
	Current Level of Performance
	Instructional Methods (Successful/Unsuccessful) 

	Reading
	Currently, the student is working on pre-reading skills such as book handling skills. He consistently opens and closes the book as well as turns the pages of the book when given an initial instructional prompt and occasionally needing one additional prompt.
	Successful: Using real objects that he can manipulate, using cardboard for the pages in the book to make it easier for him to turn, having an object or part of an object in the book and an additional object to manipulate, using coactive signing, touching the Braille and fingerspelling the word, use of fading of prompts
Unsuccessful: using something that doesn’t have any meaning, using pictures, using printed words

	Math
	The student is working on recognizing shapes, number quantity, and size comparisons. He coactively signs square and circle when presented with an object of that shape. He coactively signs number one and two when presented with counting objects. He sorts big and small objects with 40% accuracy.
	Successful: counting during naturally occurring routines, using coactive signing, using familiar objects, using 3-D shapes and objects

	Writing
	The student is working on using a signature guide and crayon adapted with rubber bands. He will pick up a crayon and hold it for approximately 3 seconds before putting it back down. He will make stray marks using the signature guide with hand-over-hand assistance. He is also beginning to use a brailler.
	Successful: using an enlarged signature guide, using an adapted crayon with sensory feedback, brailler

	Science
	The student is currently working on identifying body parts. He is learning the concepts of cause and effect.

*His science is embedded throughout his day during naturally occurring routines.
	Successful: incorporating during naturally occurring routines (ex. discussing gravity when dropping a ball), learning about his body in space (sit down, stand up, lie down)

	Social Studies
	Second grade does not yet have a social studies class
	

	PE
	The student has adapted PE under the direction of the physical therapist in which he works on walking, riding a bike, and balancing.
	Successful: giving him a motivation to walk, using a raised bar swing to help with balance

	Art/Music
	In art, the student is working on gluing and painting. He can do both with hand-over-hand assistance. In music class, he taps the rhythm with assistance from an adult and participates in songs with movements with assistance from an adult.
	Successful: sitting close to the piano so he can feel the vibrations, using hand-over-hand assistance to mimic the movements, tapping the beats, gluing things that are tactile, painting with non-toxic glue, using 3-D objects
Unsuccessful: auditory only, using 2-D objects



Supplementary Aids and Services (SaS) Consideration Tool

	Student: John Doe
	Date: November 2009

	Identify classroom(s) used as a reference point for Step 1:
Mrs. Samples’s 2nd Grade General Education Classroom


	Completed By: Valerie DiTommaso	





	Step 1:	Develop Profile of General Education Classroom(s)
	Step 2: Identify Potential Barriers to Curricular Access and Instruction
	Step 3: Identify Strategies and Services to Eliminate Barriers

	Create a profile of the classroom environment(s) by circling the number that best describes the frequency of use of identified materials and instructional practices.
	Identify difficulties you can anticipate for this student if nothing is changed, based on his/her current skills, needs, and learning style.
	Identify Supplementary Aids and Services to address potential barriers.  Consider all possibilities, consulting available resources and support personnel.			

	1.1  Instructional Method/ Materials

	Printed Materials

·  Textbook
·  Workbook
·  Trade book										
·  Worksheets
·  Newspapers/magazines
·  Other ____________________
·  Other ____________________
·  Other ____________________

	Frequency of Use1
1     2     3 
1     2     3      
1     2     3      
1     2     3      
1     2     3      
1     2     3      
1     2     3      
1     2     3      
1     2     3         
	Cannot access any printed materials
2nd grade reading material is too high
	-Modify textbook, workbook, and worksheets with simplified language 
-Adapt textbook, workbook, and worksheets with Braille and tactile materials/objects/parts of objects 
-Intervener signs text to student
-Adapt worksheets with multiple choice questions
-Develop response cards with tactile materials/objects/parts of objects


 (
C-3
)


	Step 1:	Develop Profile of General Education Classroom(s)
	Step 2: Identify Potential Barriers to Curricular Access and Instruction
	Step 3: Identify Strategies and Services to Eliminate Barriers

	Technology

·  Computer
·  Internet
·  E-mail
·  Instructional software
·  Graphics software
·  Printer/Scanner
·  Other ___________________
·  Other ___________________
·  Other ___________________   
	Frequency of  Use
1     2     3 
1     2     3      
1     2     3      
1    2     3      
1     2     3      
1     2     3      
1     2     3      
1     2     3      
1     2     3         
1     2     3      

	Cannot see screen or keys on computer
Cannot access printed material
	-Introduce the use of switches with tactile symbols/objects/parts of objects
-Assess the use of  Braille display and sound output (screen reader)
-Assess the use of computer software with sound and Braille output
-Use of cord to connect to FM
-Purchase embosser

	Information Presentation Methods
·  Chalk/White Board
·  Smart Board
·  Overheads
·  Lecture
·  Printed notes/outlines
·  Handouts
·  Videos/movies
·  Graphic organizers
·  Visual Supports
·  Objects/Manipulatives
·  Other ___________________
·  Other ___________________
·  Other ___________________   
	Frequency of Use
1     2     3         
1     2     3         
1     2     3         
1     2     3         
  1     2     3         
  1     2     3         

1     2     3         
1     2     3         
1     2     3         
1     2     3         
1     2     3         
1     2     3         
1     2     3         
     

	Cannot see chalk/white board
Cannot see information displayed from overhead
Cannot hear lecture
Cannot read handouts
Cannot see or hear movies
Cannot see graphic organizer
2nd grade instructional material language is too advanced
	-Intervener to relay information through sign language
-Develop tactile books to go along with the lecture
-Simplify language
-Adapt visual material to tactile when possible
-Pre-teach core vocabulary
-Identify highly motivating materials
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	Step 1:	Develop Profile of General Education Classroom(s)
	Step 2: Identify Potential Barriers to Curricular Access and Instruction
	Step 3: Identify Strategies and Services to Eliminate Barriers

	Student Assessment Formats

· 	 Written tests
· 	 Oral presentations					
· 	 Worksheets
· 	 Narrative reports
· 	 Performance tasks
· 	 Other ____________________
· 	 Other ___________________
·     Other ____________________  
	Frequency of Use
1     2     3         
1     2     3         
1     2     3         
1     2     3         
1     2     3         
1     2     3         
1     2     3         
1     2     3         
	Cannot access written tests
Cannot access oral presentations
Cannot give oral presentations
Cannot access worksheets
2nd grade material is too difficult
	-Intervener interpret tests through sign language or give adapted/simplified tests
-Adapt test to include Braille, tactile materials/objects/parts of objects, simplified language
-Intervener assists in signing during oral presentation using simplified language and tactile materials when possible
- Student give an oral presentation through an intervener using objects/manipulatives

	Project/Presentation Formats

·    Term paper/research project
·    Group project					
·    Oral presentation
·    Handwritten paper
·    Typed paper
·    Drawing/diagram
·    Three-dimensional project
·    Oral reading
·    Graphic presentation
·    Other ____________________
·    Other ____________________

	Frequency of Use
1     2     3         
1     2     3         
1     2     3         
1     2     3         
1     2     3         
1     2     3         
1     2     3         
1     2     3         
1     2     3         
1     2     3         
1     2     3         

	Does not have exposure to the internet
Cannot see computer screen or keys
Cannot see books to get information
Does not write
Cannot hear (oral reading)
No speech (oral reading)

	-Assess the use of an adapted Braille keyboard with sound and Braille output
-Develop books with Braille, tactile materials/objects/parts of objects, and simplified language
-Work on an alternate project such as a three-dimensional project or tactile presentation

	
	
	
	-Intervener relay information through use of sign language
-Develop adapted books with tactile materials/objects/parts of objects, Braille, and simplified language that go along with instruction
-Teach students sign language and encourage interaction
-Pre-teach core vocabulary


 (
C-5
)
	Step 1:	Develop Profile of General Education Classroom(s)
	Step 2: Identify Potential Barriers to Curricular Access and Instruction
	Step 3: Identify Strategies and Services to Eliminate Barriers

	1.2  Instructional Delivery and Social Routines

	Instructional Format
	
·    Small-group discussion
· 	Large group discussion
·    Lecture
·  	  Independent reading
·    Individual seatwork
·    Dyads/partner
·    1:1 instruction
· 	In-class assignment
·    Note taking
· 	Homework
·    Other ___________________
·    Other ___________________
·    Other ___________________
	Prevalence of Practice
1     2     3         
1     2     3         
1     2     3         
1     2     3         
1     2     3         
1     2     3         
1     2     3         
1     2     3         
1     2     3         
1     2     3         
1     2     3         
1     2     3  
1     2     3  
	Cannot hear others during small or large group discussions
Others may not know how to communicate with him during discussions
Cannot hear lecture
Cannot read independently
2nd grade material is too advanced

	-Intervener relay information through use of sign language
-Develop adapted books with tactile materials/objects/parts of objects, Braille, and simplified language that go along with instruction
-Teach students sign language and encourage interaction
-Pre-teach core vocabulary

	Classroom Management

· Expected behaviors are identified and taught to students.
· Students are reinforced for meeting behavioral expectations.
·  Appropriate behavior is modeled in this class
·  A problem-solving approach is used to deal with issues.
·  Students have the opportunity to identify and discuss concerns.
· Other_____________________
· Other_____________________
· Other_____________________
	Prevalence of Practice
1     2     3  

1     2     3  


1     2     3  

1     2    3  

1     2     3  

1     2     3  
1     2     3  
1     2     3  
	Student cannot communicate knowledge of the rules

	-Teach rules and model appropriate behavior in natural context
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	Step 1:	Develop Profile of General Education Classroom(s)
	Step 2: Identify Potential Barriers to Curricular Access and Instruction
	Step 3: Identify Strategies and Services to Eliminate Barriers

	Response to Diversity

· Instructional activities incorporate student interests and experiences
· 	 Students have opportunities to make choices
· 	 Individual differences are seen as positive
·  Respect and understanding of difference is addressed in  instructional activities
· Other_____________________
· Other_____________________
· Other_____________________  
	Prevalence of Practice
1     2     3  


1     2     3  

1     2     3  

1     2     3  


1     2     3  
1     2     3  
1     2     3  
	Interests and experiences may not be the same as the class
Limited experiences
Cannot communicate understanding of individual differences
	-Identify high interests activities
-Teach and model appropriate positive behavior toward individual differences during natural occurrences
- Provide choices


	Interpersonal Relationships

·  Students help each other
· Students treat each other with respect 
·  Social skills are taught
·  Other_____________________
·  Other_____________________
·  Other_____________________

	Prevalence of Practice
1     2     3  
1     2     3  

1     2     3  
1     2     3  
1     2     3  
1     2     3  
	Ability to help others is limited (may not understand concept)
Cannot communicate the understanding of respect
May lack social skills due to lack of incidental learning
	-Incorporate helping others when appropriate with assistance from an adult
-Teach respect and social skills through modeling during natural occurrences
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	Step 1:	Develop Profile of General Education Classroom(s)
	Step 2: Identify Potential Barriers to Curricular Access and Instruction
	Step 3: Identify Strategies and Services to Eliminate Barriers

	Social Activities

·    The school offers activities that address a range of student interests.
·   School sponsored activities are publicized in a variety of ways to reach all students.
·  	Extracurricular activities are well attended by all students
· 	Other_____________________
·    Other_____________________ 
	Prevalence of Practice
1     2     3  


1     2     3  


1     2     3  

1     2     3  
1     2     3  
	Limited activities that suit student interest
Limited mobility
Lack of sophisticated social skills
Cannot access printed materials
	- Plan activities for the school that have elements of deafblindness
-Teach respect and social skills through modeling during natural occurrences


	1.3	  Setting Characteristics

	Classroom Environment
 
·   Classroom location is accessible
·    Room arrangement allows for access to all areas
· 	Room arrangement allows for all students to see and hear instruction
· 	Room arrangement allows for teacher to see and monitor all students
· 	Students have opportunity to work without distraction
· 	Noise level of classroom does not interfere with learning
·   Lighting in room is conducive to learning
·  Other____________________
	Feature of this setting?
Y      N


Y      N


Y      N


Y      N

Y      N

Y      N

Y      N

	The classroom is accessible but not convenient (far distance from resource room – student has difficulties walking)

Possibility of distractions
Inconsistency of environment
Familiarity of environment
Noise level is too high
	- Use wheelchair instead of walker to go between resource room and regular education classroom
- Allow time for the student to become familiar with the environment
- Student uses a FM system


 (
C-8
)
Step 4: Discuss Appropriate Supplementary Aids and Services Options and Identify Viable Alternatives for Implementation.  
Based on the analysis of the general education classroom setting, identify those Supplementary Aids and Services that represent the team’s best thinking about the most appropriate services and strategies to support learning and participation in the general education setting.  These decisions are likely to have resource/personnel/training and/or administrative support implications.  This step in the consideration process focuses on the supports necessary for adults to effectively implement the Supplementary Aids and Services that have been identified. 
	Student Support Strategies to Implement
(What does the student need?)
	Adult Supports/Resources for Implementation
(What do the adults need?)
	Supports for Implementation
(How we will get there?)

	[Ex:  Student needs visual supports used throughout the day to understand schedule and individual activity demands.]
Communicate what is going on in the environment and promote independence
Adapted books
Adapted tests/assessments
Adapted worksheets/class activities
Tactile supports
Intervener
	[Ex:  Special educator needs access to Boardmaker software; training in use of software needed.]
Intervener training
Training in deafblindness
Time to adapt resources
Classroom work given ahead of time (in order to give time to adapt)
Team planning time
Training in assistive technology
	[Ex:  IU AT consultant will provide teacher training; school will purchase software; tech coordinator will install on computer with access to color printer.]
Consultant will train intervener
Consultant will train staff on deafblindness
Teacher of D/HH will teach classmates sign language
AT will consult on assistive technology
Teacher of Blind/VI consult with team on tactile supports and Braille instruction
Teacher of the Deaf/HH consult with team on language modifications
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